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Introductory Comments 
Because of its size, its excellent VET history, and its emerging higher education provi-
sion, AIM is in a special position to be an exemplar of good practice in the VET-HE tran-
sition. Many dual sector providers, by virtue of their size, tend to focus on higher educa-
tion, on the assumption that VET ‘competence’ implies that their VET entrants to HE are 
confident and capable in information literacy skills.  While this is only one of the many 
challenges that such students face in their undergraduate programs, it is the most criti-
cal for most of them in their quest for academic success. 
 
All students (school leavers, gap-year participants, articulating, mature age) entering HE 
will face specific challenges. For articulating students, the nature of credit transfer ar-
rangements will often mean they commence studies in units that are not designated first 
year units. In this case, the embedded support structures are not as prominent. The ex-
isting literature is not consistent in reports on the rates of completion, retention and attri-
tion of articulating students. There is some evidence that VET-qualified students have 
higher retention rates than school leavers [1], but limited information literacy skills can 
lead to attrition [2]. 
 
* While the Australian Institute of Music accepts responsibility for publishing these papers, the 
opinions expressed in these papers are those of the authors.  Enquiries should be directed to the 
Executive Dean, AIM, 1-51 Foveaux Street, Sydney, NSW 2010, Australia. 
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In any case, one NCVER report [3] provides guidelines and benchmarks for assistance 
with study skills for undergraduates in general, but particularly those with non-standard 
admission criteria (sometimes referred to as ‘provisional matriculation’). These com-
ments have deliberately used the acronyms VET and HE to make it more generalisable, 
whereas the original report referred to ‘TAFE’ and ‘university’. 
 
Information Literacy Taxonomy 
According to the Australian and New Zealand Institute for Information Literacy (ANZIIL) 
standards [4] an information literate person:  
1. recognises the need for information literacy and determines the nature and extent 
of the information needed 
2. finds needed information effectively and efficiently 
3. critically evaluates information and the information seeking process 
4. manages information collected or generated 
5. applies prior and new information to construct new concepts or create new un-
derstandings 
6. uses information with understanding and acknowledges cultural, ethical, econom-
ic, legal, and social issues surrounding the use of information 
The NCVER report [3] utilises the ANZIIL standards to investigate information literacy 
(IL) challenges on either side of the VET-HE transition in order to better understand the 
articulating student experience and inform the proposed transitional framework. Partici-
pants were current VET diploma students and current HE students who had articulated 
to undergraduate studies. 
 
Key Findings 
Three key findings featured in the NCVER report [3]: 
1. There were common information literacy challenges experienced by both current 
VET students and current HE students 
2. Current HE students reported a shift in expectations related to the types of 
sources utilised and the referencing styles. 
3. Students from both VET and HE commented on the need for collaboration be-
tween VET and HE providers in order to make the transition successful. 
These key findings are elaborated in the subsequent text. 
 
Common challenges were experienced by both VET and HE students when completing 
assessment and relate to ANZIIL standards 1, 5 and 6. In context, this translates to stu-
dents experiencing challenges understanding the assessment task, bringing together 
and preparing assessment and adhering to the required writing and referencing styles. 
Important here is that these aspects are challenging throughout VET, but there is also 
an increase in expectations when articulating to HE.  These aspects of information liter-
acy need consideration regardless of the sector, as the challenges experienced will only 
be magnified. 
 
Having made the transition to HE, there were notable shifts in expectations around the 
types of sources utilised and the formal referencing style. With VET sector model priori-
tising employability skills and practical sources of information and the HE sector prioritis-
ing scholarly sources that are peer-reviewed and formally referenced using an author-
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date system. Interviews revealed foundation online search skills were evident in both 
VET and HE students, as all students applied search strategies that target what is 
deemed a relevant information source. HE staff need to support the shift in expectation 
and build on existing search strategies and ensure transparency in the preference for 
scholarly peer-reviewed sources. 
 
The final key finding was that both VET and HE students commented on the need for 
greater collaboration between providers in order to make the transition successful. Other 
comments related to uncertainty about enrolment procedures and what assessment 
would be like. Suggestions from students included being able to have a HE experience 
prior to enrolling in order to feel confident moving forward. This is something dual sector 
providers are well positioned to enable.  
 
Also relevant to the current discussion of information literacy and articulating students is 
the potential that the articulation pathway is not a direct one. For example, after complet-
ing a VET qualification students may prioritise industry experience and employment over 
further HE study. This was evidenced in the current NCVER research [3] where there 
was approximately a 10 year age gap between the participants, with the current VET 
students being in their mid-20s and the HE students being in their mid-30s. There is also 
the shift in study modality, often full-time internal modes with small class sizes in VET to 
often part-time external study or full-time internal study with large class sizes in HE. 
These factors influence support structures for information literacy and HE staff need to 
be cognisant of this and the potential barriers to learning. 
 
Proposed Transitional Collaborative Framework 
Presented below is a simplified summary of the Transitional Collaborative Framework 
[3]; again it uses the language of VET and HE for the purpose of generalisation to dual 
sector providers.  
 
VET staff  Transition period  HE staff 
Create opportunities for 
students to develop re-
search skills, including: 
• searching for scholarly 
sources independently, 
• using the information, 
and establishing formal 
referencing skills. 
  IL course: 
 
1. Online orientation 
2. IL core skills course 
(6 weeks) 
3. Peer mentoring. 
 Dedicate time to 
• explaining assessment 
tasks and correspond-
ing criteria sheets, 
• developing learning 
experiences that 
equally engage both 
external and internal 
students. 
  
  
  
 
While the emphasis may be on moving from the VET training and competency based 
assessment regime to the broader HE teaching and learning environment, many school 
leavers and those coming from a gap-year experience would probably benefit from such 
a program.  An alternative perspective is that it is about creating opportunities for these 
skills to develop, and it remains a question as to where such opportunities could exist 
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within current regimes. Regardless, the aim is to support content understanding by fo-
cusing on the nature and practices of academic reading and writing. 
 
A recent study by Potter [2] from Avondale College reported that approximately 50% of 
those enrolled in a foundation tertiary pathway course graduated with a degree. Potter 
infers that having fewer students with similar educational backgrounds results in aca-
demic success not available to those lost in the mix of larger providers. A formal founda-
tion program seems to offer an additional strategy and may help improve the current re-
tention rates, which although variable over time in all courses, in 2012 averaged 70% 
from Semester 1 to 2. 
 
Concluding Comments 
The issues for consideration are not the methodology or scope of the report in itself but 
rather the extent to which the findings need to be addressed.  For instance, 
• What are our distinctive strengths in fostering information literacy? 
• And how do we know? 
• What are the identifiable weaknesses of our students in IL? 
• What could we be doing to remedy these weaknesses or gaps? 
• How can we inject one of each of the six ANZIIL levels as a backdrop to assess-
ment procedures in each of the six semesters of a three year degree so that the 
engagement of staff and students is sustained throughout the undergraduate cur-
riculum? 
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